— YIeNsATh BHUMaHHUE HE TOJbKO BaKHOCTH MPO(PECCHOHANTBHOTO CAMOPA3BUTHUSA IJIS TTO-
BBIICHUS 3P(PEKTUBHOCTH JESITEIBHOCTH, HO M aKLIEHTHPOBATh BHUMAHUE HA TOM, YTO MPO-
(eccnoHaIbHOE Pa3BUTHE CTUMYJIMPYET U BIICYET 3a COOOM pa3BUTHE JIMYHOCTHOE, UYTO B CO-
BPEMEHHOM OOIIECTBE SBIISCTCS aKTyaJbHBIM TPEHIOM (MOTHUBAIIMOHHBIN KOMIIOHEHT);

— NPOJOJDKUTh BHEAPEHHE NMPAKTUKO-OPUEHTHPOBAHHBIX 3aJlaHUM, CaMOCTOSTEIbHON
yIIpaBJIIeMOi pabOThI CTYACHTOB, HAPABJICHHOW Ha N3Y4YE€HUE pealbHOU IeATEIbHOCTH Te/a-
TOrOB, PaCIIMPUTh CHEKTP 3alaHUH B paMKaX y4eOHBIX U IPOU3BOICTBEHHBIX MPAKTHK (KOTHU-
THUBHBIA KOMIIOHEHT);

— MIPOAOJKUTH NTPOBEICHHE MEPOIIPUATHI, HAIIPABJICHHBIX HA Pa3BUTHE TPYIOIIO0US, 1ie-
JIEYCTPEMIIEHHOCTH (ydacThe B BOJIOHTEPCKUX aKLMAX, KOHKYPCax MIPOEKTOB U Jp.) (HpaBCTBEH-
HBII KOMIIOHEHT);

— CHEUUAINUCTAMH COIMATbHO-TIEArOTHYECKOM U TCHUXOJIOTUYECKOH CIyKObl MOTYT
IIPOBOJUTHCS TPEHUHTH, HAllpaBJICHHbIE HA Pa3BUTHE NaMsTH, BHUMAHUS U MBIIUIEHUS (THO-
CTMUYECKHI KOMIIOHEHT); TaliM-MEHEIKMEHTY, (OpraHU3al[MOHHBI KOMIIOHEHT); Pa3BHTHUIO
HaBBIKOB OOILIEHMSI, MEKKYJIBTYPHON KOMMYHUKALINHU, PEIICHUs KOH(IUKTOB U Jp. (KOMMYHH-
KATHUBHBII KOMIIOHEHT).

Takum 06pazom, popMUpOBaHKE TOTOBHOCTH K MPO(HEeCCHOHATFHOMY CaMOPa3BUTHIO OY-
JIeT crIocoOCTBOBATh (POPMUPOBAHUIO 001IEH NMPodhecCHOHAIBHOM TOTOBHOCTH 32 CUET Pa3BH-
TS TPO(ECCUOHANBHO BaXKHBIX YMEHUH, HABBIKOB U JINYHOCTHBIX KA4eCTB.
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OCOBEHHOCTH HUPPOBOT'O MY3bIKAJIBHOI'O OBPA3OBAHUA
B KUTAE U BEJIAPYCHU

The present paper aims to explore the general characteristics of music education in the
People's Republic of China and the Republic of Belarus. Through the comparison and analysis
of the music education system, teaching methods and student training of the two countries, we
can have a deep understanding of the similarities and differences of music education between
China and Belarus, and provide a useful reference for promoting the exchange and cooperation
of music education between the two countries.
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We can draw some conclusions about the characteristics of digital music education in
China from the following survey questionnaire «Digital educational technology that teachers
have mastered or have been exposed to» (figure 1).

100
Fi=]
50
38.33%
33.33% 31.67%
25
15%
0 -
PPT production Mmusic recording Video (MV) other0 [detailed]
production production production

Figure 1 — Digital educational technologies in the teacher’s arsenal

Based on the data table, we can draw the following conclusions. Among the digital
education technologies, PPT production is the most common technology, accounting for
93.33 % of the total effective times. This shows that PPT production is widely used in education,
probably because it can present teaching content in many ways through images, text and
animation, which can improve students' learning interest and understanding ability.

Video (MV) production is the second most common digital education technology,
accounting for 38.33% of the total effective times. Video production can vividly display the
teaching content through the combination of images and sounds, which can help stimulate
students' interest in learning and memory.

Music production and sound recording production accounted for 33.33% and 31.67% of
the total effective times, respectively. Music production and recording production can add audio
elements to the teaching content, provide more sensory stimulation, and help to deepen students'
understanding and memory of knowledge.

Other digital educational technologies account for 15% of the total effectiveness, and may
include some uncommon or personalized technologies that require further detailed investigation
and understanding.

In conclusion, PPT production is the most common and universal digital education
technology, and video production, music production and recording production are also widely
used in education. The application of these technologies can improve the teaching effect and
stimulate students' interest in learning and memory. Atthe same time, it shows that more
advanced technology has not widely entered the school classroom, which has a great relationship
with economic development. In many economically developed coastal cities, although they have
high-tech products such as «Figuresensitive blackboard», teachers still choose to teach in class
by making PPT in advance after inquiry. Because this is a very convenient and intuitive way to
teach. This is also an important characteristic of digital music education in China at present, that
is, classroom education still relies on multimedia teaching represented by PPTs as auxiliary means,
and there has not been much change in teaching methods, because Chinese music teachers have
not yet reached the level of proficiency in the application of new technologies, which is closely
related to the uneven economic development in China.
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The goal of the Belarusian education system is to cultivate citizens with comprehensive
development and adaptability to the needs of society. The educational policy focuses on quality-
oriented education and the concept of lifelong learning, and encourages students to develop
independent learning ability, creativity and innovative spirit. For the future development of
education in Belarus, President Alexander Lukashenko once proposed “strengthening the
construction of spiritual civilization; developing vocational education, effectively serving the
society; cherishing the historical and cultural tradition, compiling high-quality teaching
materials; the rationality of charging education; popularizing higher education, and improving
the material treatment of teachers and students™ [2].

The education system in Belarus includes early childhood education, secondary education,
secondary education and higher education learning section. Early childhood education provides
educational services for children aged 0—6; primary education provides basic education for
children aged 7-10; secondary education provides general and vocational education for students
aged 11-15; and higher education includes undergraduate and graduate education. General
music education is implemented at all these levels.

“The music education in Belarus provides a good education environment, greatly meets
the demand of different levels of art learning such as Ahmugqike Art Center, Belarusian National
Conservatory of Music Affiliated School of Arts, Belarusian National Academy of Dance Arts.
The three schools cultivate artistic talented children as the main responsibility. Children
generally enter primary school, then pass through 9—11 years of professional study, and finally
graduate from technical secondary school. After graduation, a graduate can become a surgeon
and an excellent teacher. It is understood that many teachers who are professional painters,
musicians, or art teachers can also continue to study at universities” [1, 4].

There are four levels in the system of professional music education in Belarus: primary,
secondary specialized, higher, postgraduate music education, a system of advanced training and
retraining of personnel. Educational programs of primary professional music education are
implemented in children’s art schools, educational and pedagogical complexes ‘“school —
college of arts” and “gymnasium — college of arts”, professionally oriented associations of
musical interests in centers and palaces of culture (studios, musical groups of folk art).
Secondary specialized music education can be obtained at state music colleges, colleges of
culture and arts, pedagogical colleges. Higher education in Belarus includes two levels. At the
second stage a degree is awarded. Institutions of higher professional musical education in the
Republic of Belarus include Belarusian State Academy of Music, Belarusian State University
of Culture and Arts, Belorussian State Pedagogical University named after Maxim Tank,
Vitebsk State University named after P. M. Masherov, Yanka Kupala State University of Grodno,
Mogilev State A. Kuleshov University, Shirokov's Institute of Contemporary Knowledge [3].

It is generally believed that stimulating students’ interest in music education is very
important. In this respect only the collaboration of science and technology can create a better
learning atmosphere. But at present neither China nor Belarus has made use of science and
technology because it has a lot to do with economic development.
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HNCTOPUSA PABBUTUA UHOA3ZBIYHOI'O OBPA3OBAHUA
B KUTAE (PAHHHUE I'O1bl - HAYAJIO XX BEKA)

Hcropus npenogaBaHusi HHOCTPaHHBIX A3bIKOB B KuTae HaCUMTHIBAET AJMHHYIO UCTOPHIO
Oosee ThICSIuM JIeT. B craThe 0003HaueHbI paHHHE ATAIbl CTAHOBJICHUS HHOA3BIYHOTO 00pa30BaHMs
B Kutae 1 ux xapakrepucrika. OO0CHOBBIBAETCS BAKHOCTb Pa3BUTHS HHOS3BIYHOTO 00pa30BaHusL.

Modern conditions of global geopolitical, scientific and cultural integration, which have
affected all countries of the world without exception, have given new theoretical and practical
opportunities to teachers and professors of various educational institutions. Today, no one can
be surprised by the fact that, for example, scientific and methodological developments in
European and US countries are successfully applied in India and African countries, scientific
and pedagogical achievements of post-soviet Russia and Belarus are tested in China and,
conversely, pedagogical concepts and tools used by Chinese teachers, find a lively response
and interest among olleagues in other countries. In this regard, it seems to us that this article
could serve as a timely and relevant source of information for teachers, lecturers and theoretical
researchers interested in the achievements of Chinese pedagogy.

From the Qin and Han dynasties to the Tang dynasties and Song and further, until the
early period of the Yuan dynasty, China maintained close contacts with foreign countries (the
total duration of these periods is more than 1400 years). Already in those distant times, China
had an urgent need for talented specialists with knowledge of foreign languages. This fact seems
quite obvious given the fact that no political, trade and cultural contacts between China and
other countries could have happened without interpreters and translators. Thus, from a modern
point of view, teaching and learning foreign languages in China already existed 2000 years ago.
But, unfortunately, historical evidence and materials have not yet been found to confirm these
conclusions about the teaching of foreign languages in those distant times.

If we connect the history of teaching foreign languages in China with the discovered historical

materials, the starting point should be the founding of “huihui guojixue” (“[Bl[EEFZ") public

school for Muslim people during the reign of the Yuan dynasty (1271-1368) as the oldest school
of foreign languages and literature in China. After the Yuan dynasty, schools that taught foreign

hrg9y

languages were mainly related to “Si and Guan” (“PH5& TE”), “Chamber of Foreigners of the Four

Countries of the World”. The Institute of Translators where specialists in Asian languages were
trained was founded in 1407 during the Ming Dynasty (1368-1644) [2].
After the Ming dynasty when the Qing government came to power (1644—1911) the

“House of Russian Culture” (“Elos wen guan”, “{# % Hi 3 TE") simultaneously became the first
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