— oOpamaTbcs 3a MOMOIIbIO, Pa3BUBATh CETh COLUAIBHON MOAJIEPKKU HA MPUHIIMAIIAX
[apuTeTa U B3aMMHOI'O YBa)KE€HUS, MPU HEOOXOIUMOCTH KOHCYJIbTHPOBATHCS C ICUXOJIOTOM
VI TE€PAIEBTOM.

OTH mIark MOryT IIOMOYb CO34aTh 0oJjiee 340pOBbIe U cOATaHCUPOBAHHBIE OTHOIIEHUS
KaK ¢ COOOH, Tak U C OKPY>KaIOLUIUMH.

Takum ob6pazom, im4yHOCTHas IuddepeHuuanus sBISETCS BaXHBIM IPEIUKTOPOM
3JI0POBBIX MEXJIMYHOCTHBIX OTHOLIEHUH B ceMbe. Pa3BuTHE 3TON CIOCOOHOCTH CIIOCOOCTBYET
CO3JIaHUIO aTMOC(EphI JOBEPHS, YBAKEHHS U MOICPKKH, YTO B KOHEYHOM HTOTE BEAET K 00-
Jiee KPENKUM U YAOBJIETBOPUTEIIbHBIM CEMEMHBIM CBA3SIM. B KOHTEKCTE CEMENHBIX OTHOIIIE-
HUW OHA UIPAaET BAXXHYIO POJIb B YCTAHOBJICHMM 3J0POBBIX MEKIMYHOCTHBIX CBs3el. B ce-
MelHOI cructeMe MU epeHIIMPOBAHHOCTD MPOSIBISIETCS KaK CIIOCOOHOCTH YelIOBeKa OBITh
HMOLIMOHAIBHO HE3aBHCUMBIM, COXPAHSISI IIPU 3TOM 3[I0POBBIE CBSI3U C IPYTUMHU. JTO O3HAYa-
€T YMEHUE OTAEIIATh CBOM YyBCTBA U MBICIIU OT YYBCTB U MBICIIEH IPYrUX YWIEHOB CEMbH.

OMOLMOHATIbHAS 3aBUCHMMOCTh KaK OCHOBAa CO3aBUCHUMOCTH M JU(QepeHIupoBaH-
HOCTh INPEACTaBISIIOT cOOOM NPUHLMIHNAIBHO DPAa3HbIE XapaKTEPUCTUKU B3auMOJECHCTBUSA
B cembe. [IoHMMaHue 3TUX pa3Inyuii MOXKET MOMOYb JIIOAAM YJIYYIIUTh CBOM OTHOILUCHMS
U J10CTUYb OOJIbIIEH 3MOIMOHAILHONW HE3aBUCUMOCTU U FapMOHMU B JIMYHOM >KHU3HHU, IOBBI-
CUTh Ka4E€CTBO MEKJIMYHOCTHBIX OTHOLLIEHUH B CEMBE.
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FEATURES OF ATTACHMENT DISORDERS IN PRESCHOOL
AND SCHOOL-AGE CHILDREN IN SOCIAL-PEDAGOGICAL CENTERS

The article presents the results of an empirical research on the features of attachment in
children residing in social-pedagogical centers (SPCs). Special attention is paid to
a comparative analysis of attachment indicators and interpersonal relationships in preschool
and school-age children. Using statistical methods (Student's t-test for independent samples),
significant differences between age groups were identified across a number of key parameters.
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The results indicate the specificity of attachment disorders depending on age, which must be
taken into account when developing psychological and pedagogical correctional programs. The
article is addressed to psychologists, social pedagogues, SPC specialists, and other
professionals in the field of child protection.

Keywords: attachment, maternal deprivation, social and pedagogical centers,
preschool children, school-age children, interpersonal relationships, statistical significance,
comparative analysis.

T. I'. lllaTok, KaHj. nea. HayK, JOLEHT
I'omenbeckuii rocyapcTBeHHBIN yHUBEpCUTET UMEHH ©. CKOpUHBI
r. l'omens, Peciybnuka benapyce

OCOBEHHOCTHU HAPYHIEHUSA TPUBA3AHHOCTH Y BOCIIMTAHHUKOB
COIMAJIBHO-TEJATI'OI'MYECKUX HEHTPOB
JOHIKOJIBHOI'O 1 IKOJIBHOI'O BO3PACTA

B cmamve npedcmasnensi pe3yiomamul IMIUPULECKO20 UCCE008AHUSA OCOOEHHOCMEl
NPUBA3AHHOCMU Y 80CHUMAHHUKOS coyuanibHo-nedazozuyeckux yenmpos (CIIL]). Ocoboe
BHUMAHUE YOeleHO CPABHUMENbHOMY AHAAU3Y noKa3amenel NPUBA3AHHOCIU U MeXCIUYHOCH-
HbIX OMHOWEeHUU Yy 0emeti QOUKOIbHO20 U WKOAbHO20 8ospacma. C Ucnoib308anuem cmamu-
cmuyeckux memooos (t-kpumeputi Cmvio0eHma 0Jisl He3a8UCUMBIX 8bLOOPOK) BblsIGIEeHbL 3HA-
YuMbLe PA3IUYUsL MeNCOY BO3PACMHBIMU SPYINAMU NO POy KIouesblx napamempos. Pezyno-
Mamol CEUOEMEeNbCMEYIOm 0 Cheyughuxke HApyuleHul NPpussi3aHHOCMU 6 3A8UCUMOCHU OM
803pacma, 4mo HeobX0OUMO YUUMbIBAMb NpU papabomke NCUxXon020-nedacocuyeckux Kop-
pekyuonHwvix npoepamm. Cmames aopeco6ana ncuxoio2am, COYUAIbHbIM nedazo2am, cneyua-
aucmam CIII] u opyeum pabomruuxam cghepol 3auyumol demcmaa.

Kniouesvie  cnosa: npugsazamHoCmv, MamepuHcKas — O0enpugayus,  COYUAIbHO-
neoazoecuyeckue YeHmpul, 0emu OOUKOILHOZO 803PACMA, 0emu WKOIbHO20 803DACMA, MeHC-
JUYHOCMHbLE OMHOWEHUS, CIMAMUCTUYECKAs 3HAYUMOCMb, CPABHUMENbHbIU AHANUS.

The problem of the formation and disruption of attachment in children deprived of
parental care or raised in adverse conditions remains one of the most pressing issues in
modern psychology and pedagogy. As noted in the classical works of J. Bowlby and
subsequent research, a secure attachment to a significant adult in early childhood serves as the
foundation for healthy psychological development, the formation of a positive self-concept,
and the capacity for empathy and relationship-building [1]. Attachment disorders, often
caused by maternal deprivation, maltreatment, or instability of the family environment, lead
to serious personality distortions: increased anxiety, aggressiveness, difficulties in social
adaptation, and a negative self-image and worldview.

A special risk group consists of children temporarily or permanently placed in
residential institutions, such as social-pedagogical centers (SPCs). While performing
a protective function, these institutions often cannot compensate for the lack of individual,
emotionally rich communication with a stable adult. However, to improve the effectiveness of
psychological support, it is important to consider the age dynamics of these disorders. The
perception of family, the need for communication, and the forms of maladjustment can differ
significantly between preschool and school-age children, due both to stages of psychological
development and accumulated (often traumatic) experience.

The study involved 30 children from the Gomel State Social-Pedagogical Center, aged
5 to 15 years. In accordance with the research objectives, the sample was divided into
two age groups:

—group 1 (preschoolers): 13 children aged 5-6 years;

— group 2 (schoolchildren): 17 children of primary and secondary school age (715 years).
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The following diagnostic methods were used:

— the projective "Family Drawing" technique (L. Corman) was used to assess the
emotional perception of the family situation, the child's position in the family, and the
presence of conflicts and anxiety.

— R. Gilles’ "Film Test" method is aimed at studying the child’s system of
interpersonal relationships. It assesses 13 scales combined into two blocks: Specific-personal
relationships: attitude towards mother (1), father (2), parents as a whole (3), brothers/sisters (4),
grandmother/grandfather (5), friend (6), teacher/caregiver (7); Personality characteristics:
curiosity (8), desire for communication in groups (9), desire for leadership (10), conflict/
aggressiveness (11), reaction to frustration (12), desire for solitude (13).

Student’s t-test for independent samples was used to test the statistical significance of
differences between the groups of preschoolers and schoolchildren.

As a result of qualitative analysis of the family drawings of SPC children, the
following were identified:

— omission of family members (53 % of children), which may indicate conflictual
relationships or emotional rejection;

— absence of the author in the drawing (26.6 %), indicating feelings of inferiority or
rejection within the family;

— aggressive depiction or crossing out of parents (16.6 %), reflecting traumatic
experience of interaction;

— distancing between figures, use of barriers, indicating emotional disunity.

These data visualize the depth of attachment disorders and serve as an important
context for interpreting quantitative results.

A comparative analysis of interpersonal relationships and personality characteristics
according to R. Gilles’ method and the summary results of statistical analysis are presented
in Table 1.

Table 1 — Comparative Analysis of R. Gilles’ Method Indicators in Preschoolers and
Schoolchildren (SPC) (M + SD) and Results of Student’s t-test

- 8 ca
S 5 £§ K s | o | E
z = S = = = - = S
@ Q ca S S ) = o
S o = =
& 2 8% ) 5| & | 57
S 8 - ®
1 2 3 4 5 6 7
1 | Attitude towards mother | 6.31+£2.43 6.00+2.45 034 | 0.735 | . th
significant
2 | Attitude towards father | 3.31+1.84 3.29+1.86 0.03 | 0977 | . th
significant
3 | Atitude towards parents | . 55 | 4474133 | 074 | 0.465 | . N
as a whole significant
Attitude towards
4 brothers/sisters 5.15+3.63 3.06+2.83 1.83 0.048 | p<0.05
5 | Attitude towards | ¢ )31481 | 3354391 | 184 | 0.046 | p<0.05

grandmother/grandfather
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End of table 1

1 2 3 4 5 6 7

6 | Attitude towards friend | 1.15£0.80 | 1.24+0.83 | —0.30 | 0.767 | . O
significant

7 | Attitude towards teacher | 2.85+1.21 3.29+1.31 -0.98 | 0.337 | . th
significant

8 | Curiosity 3.9240.86 | 4412071 | -1.78 | 0.086 | . N
significant

g |Desire forl »s4r139 | 253:170 | 002 | 0984 | . NO
communication significant

10 | Desire for leadership 1.38+0.87 1.24+1.03 040 | 0.691 | . th
significant

11 | Conflict/Aggressiveness | 4.46+1.61 4.71£1.65 -0.44 | 0.665 | . th
significant

12 | Reaction to Frustration | 3.62+1.71 3.24+1.68 0.62 | 0.539 | . th
significant

13 | Desire for Solitude 7.00+3.16 6.65+3.26 0.30 | 0.766 | . l\_lc_)t
significant

According to the data presented in Table 1, the following can be noted. Statistically
significant differences were found in the attitude towards brothers and sisters (Scale 4): this
indicator is significantly higher in preschoolers (M = 5.15) than in schoolchildren (M = 3.06),
p < 0.05. This may indicate that for preschool children in conditions of deprivation, emotional
bonds with siblings (real or symbolic, projected onto peers in the center) play a more
important compensatory role. At this age, when the need for close emotional contact is
extremely high and relationships with parents are impaired, brothers and sisters can become
objects of secondary attachment. In schoolchildren, this connection weakens, possibly due to
accumulated experience of competition for limited adult attention resources, as well as
a greater orientation towards the external social world.

Significant differences were also found in theAttitude towards grandmother and
grandfather (scale 5): a significant difference was also revealed: the indicator is higher in
preschoolers (M = 6.23) than in schoolchildren (M = 3.35), p < 0.05. This result is consistent
with the qualitative analysis data of the drawings and indicates the specificity of the
perception of the extended family. For many preschoolers from dysfunctional families,
grandparents are often more stable and emotionally warm figures than parents. They may be
associated with care and safety. Schoolchildren, having broader social experience and
possibly a more realistic understanding of the family situation, demonstrate a less idealized
Attitude towards these relatives.

Thus, the differences are statistically significant in the sphere of relationships with the
extended family environment (siblings, grandparents). The absence of significant differences
on the scales of attitude towards parents (mother, father, parental couple) indicates that *basic
disruption of primary attachment* is a common, cross-cutting characteristic for SPC children
regardless of age. Both age groups demonstrate a similar, relatively low or ambivalent level of
orientation towards parents, which confirms J. Bowlby's theory about the depth and
persistence of the consequences of maternal deprivation.

No significant age differences were found in key personality characteristics related
to maladjustment: *conflict/aggressiveness (Scale 11)* and *desire for solitude (Scale 13)*
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are at a high level in both groups. This confirms the conclusion about the formation of
a defensive behavioral model in such children, combining aggressive outbursts to
attract attention (even negative) and withdrawal into oneself as a reaction to frustration and
distrust of the world.

Thus, *age-specific features are manifested not in the depth of attachment disruption
to parents or the general level of maladjustment, but in the ways of emotional compensation*.
Preschoolers, to a greater extent, try to “cling to” available objects of secondary attachment
within the family system (siblings, the older generation). Schoolchildren, losing this
illusory support, demonstrate a more evenly distributed and possibly more superficial
system of relationships, which is consistent with the described phenomenon of an
“affectionless character”.

According to M.I. Lisina’s concept, throughout preschool and school age, forms of
communication with adults successively change from situational-business to extra-situational-
cognitive and personal [2]. In children from SPCs, this sequence is disrupted. The identified
high orientation of preschoolers towards grandparents can be interpreted as a “fixation” on the
need for benevolent attention (characteristic of early stages), which they try to satisfy in the
center's conditions through available, often idealized, adults. In schoolchildren, the
underdevelopment of extra-situational-personal communication, based on trust and mutual
understanding, manifests itself in general withdrawal and difficulties in verbalizing
experiences, which is confirmed by high scores on the “desire for solitude” scale.

Thus, attachment disorders in SPC children are systemic, affecting not only the
emotional but also the cognitive-communicative sphere. This requires a comprehensive
approach to correction, where, along with creating a stable environment and building trusting
relationships with a significant adult, special psychotherapeutic methods are necessary to
work with deep-seated experiences, trauma, and negative working models.

Taking into account the age differences, the following can be recommended for work:
*with preschoolers:* identify and support positive connections with brothers/sisters,
grandparents, if they are a resource for the child. These connections can become a bridge for
establishing contact with a psychologist. In correctional work, use play techniques that enact
the roles of brother/sister, caring for younger ones, which will help work through both
positive experiences and jealousy and competition. To form a prototype of a secure
attachment, it is necessary to create conditions for stable, predictable communication with the
same adult (caregiver, volunteer). In work *with schoolchildren*, the emphasis should be
placed not on restoring an idealized family image, but on developing skills for building social
relationships outside the family context. For this age, group work aimed at developing
empathy, cooperation, and constructive conflict resolution will be effective. This helps
compensate for the lack of positive peer communication experience, and inclusion in career
guidance and developmental activities allows the child to feel competent and valuable outside
the parent-child relationship system. Assistance in recognizing and verbalizing their feelings
and experiences related to the family is also important for reducing levels of internal
aggression and anxiety.

Gentle ways of working with the traumatic and negative experiences of SPC children
can include the integration of art therapy methods and MAC (Metaphorical Association
Cards) into correctional work (Table 2).

Considering the identified features and age specificity, projective and expressive
methods, which allow bypassing resistance and verbal limitations, and safely expressing
complex feelings, can show high effectiveness in working with SPC children.
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Table 2 — Art Therapy Methods for Working with Children in SPCs

Art Therapy
Methods

For Preschoolers

For Schoolchildren

Important Condition

1

2

3

4

Isotherapy

Exercises “Drawing of
a Safe Place”, “My
Strongest Emotion” (in
the form of a
color/stain/creature).
These techniques help
symbolize and contain
anxiety, aggression, and
fear. Joint drawing
(psychologist and child
on one sheet) can serve
as a metaphor for
building reliable
relationships,
synchronization,
support.

and

More complex
techniques:  creating
a series of drawings
“Me in the Past,
Present, and Future”
for working with
identity; the
“Mandala” technique
for reducing
emotional tension and
integrating the self-
image. Collage on the
theme “My Resources
and Support” helps
visualize what (or
whom) the child can
rely on, actualizing
even weak positive
connections.

Fairy  Tale

Therapy

Composing and acting
out fairy tales about
heroes who got lost but
found a home, about
animals that care for
others’ offspring. This
allows working through
themes of loss,
rejection, and gaining

new care in a
metaphorical form.
Ready-made

therapeutic fairy tales
can be used, but the
process of  jointly
creating a story is more
important, where the
child can influence the
plot and give the hero
the  resources they
themselves need.

The technique
“A Fairy Tale About
My Life” — creating
a metaphorical
autobiography

through images of
fairy-tale characters,
roads, obstacles, and
helpers. This promotes
comprehension  of

one’s  experience,
distancing from
trauma, and

searching for inner
strength. Analysis of
classical fairy tales

(“The Ugly
Duckling”,
“Cinderella”)  with

an emphasis on the
theme of injustice,
overcoming, and
finding one’s place
can be a powerful
tool for
identification and
catharsis.
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Any  technique (art
therapy, fairy  tale
therapy, MAC) should be
applied not in isolation,
but in the context of
building stable, trusting
relationships between the
child and the
psychologist/teacher. The
very process of joint
creative activity, attention
to the child’s images and

metaphors, and their
acceptance without
criticism is  already

therapeutic and works to
restore basic trust in the
world of adults. Group
forms of work with these
methods also contribute
to the development of
social intelligence,
empathy, and cooperation
skills among the
children.




End of table 2

1 2 | 3 4
Method  of | Universality for both ages: MACs are a gentle,
Metaphorical | non-directive tool. For children from SPCs,
Association | with their distrust of direct questions, this is
Cards (MAC) | a safe way to “reveal” their internal
relationship models:

“My Family in Images”: the child is asked to
choose from a deck of cards with abstract or
object images a card for each family member
(including themselves) and explain their
choice. This reveals deep, unconscious
perceptions and emotional emphases in the
family system.

“Figure of a Significant Adult”: choosing
a card that could become a “helper” or
“support”. This allows assessing whether there
IS an image of a reliable figure in the child’s
mental space and what qualities it possesses.
“Path and Obstacle”: the child lays out cards
symbolizing their current state, desired future,
and obstacles on the way. This helps in goal
setting, discussing difficulties, and finding
internal and external resources to overcome them.

In summary, the conducted study using statistical analysis confirmed the presence of
profound attachment disorders in children from social-pedagogical centers, and these
disorders are persistent and have age-specific features in the ways of emotional compensation.
It has been established that disruptions in primary attachment to parents are common to
preschool and school-age children and are manifested in high levels of anxiety,
aggressiveness, and a desire for solitude. Preschoolers in conditions of deprivation
significantly more often than schoolchildren emotionally orient themselves towards
brothers/sisters and grandmothers/grandfathers. This indicates age dynamics in the strategies
of emotional compensation for disrupted parent-child relationships.

Considering these differences is an important condition for increasing the
effectiveness of psychological and pedagogical support for children in SPCs. Correctional
work should be differentiated: for preschoolers — based on the possibilities of forming
secondary attachments; for schoolchildren — with an emphasis on developing social
competence and processing traumatic experience. The ultimate and most important goal
remains creating conditions for the child to acquire a permanent supportive family, as no
institutional care, even of the highest quality, can fully compensate for the loss of a reliable
emotional connection with a significant adult.

This imposes special requirements on psychological and pedagogical support. The
diagnostic stage, based on projective methods and standardized tests, should logically
transition into the stage of correctional and developmental work.

Integrating methods of isotherapy, fairy tale therapy, and MAC into this work appears
to be a highly effective direction. These methods meet the key needs of children with
disrupted attachment: they allow working with preverbal traumatic experience, safely
expressing ambivalent and negative feelings, and creating new, more adaptive internal images
of the self and relationships. For preschoolers, the emphasis should be on sensorimotor
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expression and metaphorical enactment of themes of care and safety through fairy tales and
drawing. For schoolchildren, techniques aimed at comprehending experience, constructing
a narrative of their life, and developing reflection through work with metaphorical cards and
complex art objects become more productive.

The ultimate goal remains not simply correcting an individual symptom, but creating
conditions for forming a new experience of reliable relationships. The therapeutic alliance
with the psychologist, a supportive atmosphere in the group, and, ideally, gaining a permanent
accepting family — these are the "building blocks™ from which a new, healthier working model
of attachment can be built, giving the child a chance for full psychological and
social development.
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